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Ministry Course Code:                   GPP3O 
 
Credit Value:                                    1.0 
 
Hours:                                                110 
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COURSE DESCRIPTION 

 
Leadership and Peer Support, Grade 11, Open (GPP30) 
 
*Please note that the descriptions, overall and specific expectations for this 
course are from the Ontario Curriculum Guidance and Career Education, 
Leadership and Peer Support 
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This course prepares students to act in leadership and peer support roles. They 
will design and implement a plan for contributing to their school and/or 
community; develop skills in communication, interpersonal relations, 
teamwork, and conflict management; and apply those skills in leadership 
and/or peer support roles – for example, as a student council member, a peer 
tutor or leader in a community group. Students will examine group dynamics 
and learn the value of diversity within groups and communities. 
 

The goals of the GPP30 curriculum are to enable students to: 
 
• understand concepts related to lifelong learning, interpersonal relationships, 
and goal setting 
 
• develop learning skills, social skills, a sense of social responsibility, and the 
ability to formulate and pursue educational and personal goals 
 
• apply this learning to their lives and work in the school and the community in 
leadership terms 
 
These goals are organized into two areas of knowledge and skills: student 
development and interpersonal development as outlined in Choices Into Action: 
Guidance and Career Education Program Policy for Ontario Elementary and 
Secondary Schools, 1999. 
 
Introduction: 
 
This curriculum focuses on skill development that will help students better 
manage their time, resources, and dealings with other people to improve their 
opportunities for success both in school and in their future lives. It will actively 
involve students in research, inquiry, problem-solving, and decision-making 
processes related to planning for post-secondary education while engaging 
leadership training. This course is designed to recognize the diverse abilities, 
strengths, and aspirations of all students, providing them with knowledge and 
skills that will be benefit them throughout their lives.  
 
Students learn how to identify and assess their own competencies, 
characteristics, and aspirations. They explore a broad range of options related 
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to learning and community involvement. These areas are explored in our unit 
called "Sense of place" where students will develop their relationship and 
interactions with physical space, creating leadership in themselves as they 
define their personhood. They will learn how to be the author of their own life 
as they demonstrate their newly acquired skills by blogging about their learning 
on new social media platforms. 
 
Students will explore the importance of contributing to their communities in the 
second unit called "Sense of person". Students will fully explore the notion that 
they cannot be an individual without belonging to a community and vice versa. 
They will become aware of their personhood as they develop self-awareness 
and empathy. The main theme of this unit is about becoming proactive in our 
own development.  
 
Throughout this course, students will learn to manage the various transitions 
they will be making in the course of their lives, starting with their next major 
transition, from secondary school to postsecondary education or training, and 
work. Students prepare for a world that will demand adaptability and 
resourcefulness by developing the personal knowledge and skills they will need 
to navigate the future confidently and effectively. We explore these themes in 
our third unit called "Compassion in Diversity". Students will learn how to work 
within diversity, not figure out how to solve it. Students will explore ways to 
build empathy to relate to others feelings and experiences in order to glean an 
accurate whole picture view of the world of today and tomorrow. Students will 
demonstrate learned skills in a variety of blended learning platforms. 
 

 

OVERALL EXPECTATIONS 

Learning Skills 

Are evaluated on the report card as: E (excellent); G (good); S (satisfactory); N 

(needs improvement) 

1. Works Independently: Work without constant supervision; work until 

tasks are complete; 
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2. Teamwork: Listen to and work cooperatively with others; share ideas and 

tasks with classmates; being respectful of the rules of classroom courtesy; 

3. Organization: Fully prepared for class (text, notebook & writing 

materials); notebook is well organized; 

4. Work Habits: Complete homework on time and with care; prepared to 

start work at the beginning of class; 

5. Initiative: Respond positively to new challenges; listen carefully and seek 

clarification when needed. 

 

Outline of Course Content 

 

Unit One:  Sense of Place     35 hours 
(Online components: 24 hours; Offline components: 11 hours) 
 

• explain how their personal characteristics and acquired skills may affect 
their interactions with others in leadership and peer support roles; 

• identify the characteristics of an effective leader and use these to 
evaluate their own leadership and peer support capabilities; 

• identify and apply the personal-management skills and characteristics 
required to succeed in leadership and peer support roles; 

• identify and apply effective teaching and learning strategies and 
resources to help others through leadership and peer support roles. 

 
Specific Expectations by Strand: 
 
Personal Knowledge 

• identify and differentiate between their personal characteristics and skills 
they have developed over time, based on information gathered through 
self-assessment 

• summarize their leadership qualities and experiences, and describe how 
they may affect interactions with others in leadership and peer support 
roles; 

• explain how a variety of factors  have influenced their personal 
motivation and skills related to leadership and peer support roles; 
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Leadership Qualities 

• research and identify the leadership qualities and styles of a diverse range 
of people, including Aboriginal individuals, in leadership and support roles 
(e.g., in sports, politics, community, and/or school) 

• explain how acquiring experience in leadership and peer support roles at 
school and in the community can help them achieve their present and 
future goals 

• describe a set of criteria (e.g., personal management skills, personal 
characteristics) to assess the effectiveness of individuals in leadership and 
peer support roles, and use these criteria to assess their own strengths 
and needs for further development. 

 
Personal Management 

• identify and describe personal-management strategies that contribute to 
academic success and demonstrate how to communicate these strategies 
in tutoring and mentoring roles 

• identify and describe challenges (e.g., emotional, motivational, learning, 
socioeconomic, family-related) to effective learning and goal achievement 

• explain how to recognize challenges to learning in others and how to 
determine their own role in helping others address these challenges. 
 

Unit Two:  Sense of Person                        40 hours 
(Online components: 28 hours; Offline components: 12 hours) 
 

Overall Expectations: 

• use strategies that promote positive interpersonal relationships as they 
pertain to leadership and/or peer support 

• demonstrate effective use of communication skills in a variety of settings 

• apply theories related to group dynamics and leadership in various 
situation 

• explain how community dynamics affect leadership and peer support 
roles. 

 
Specific Expectations by Strand: 
Interpersonal Relations: 
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• identify the elements that contribute to building positive self-esteem 
(e.g., maintaining optimism, recovering from mistakes, overcoming fears, 
achieving goals, accepting positive reinforcement from others) 

• demonstrate an understanding of how to respond appropriately (e.g., 
remaining calm, empathizing, recommending a referral) to peers’ 
disclosures of serious personal matters (e.g., health problems, physical 
and emotional abuse, bullying, exclusion, discrimination, family issues, 
harassment, substance abuse) 

• Describe a conflict-resolution model and demonstrate its use in a variety 
of situations to reduce conflict and reach mutually agreeable solutions. 
 

Communication Skills: 

• describe the elements of effective communication (e.g., active listening, 
nonjudgmental statements, paraphrasing) and demonstrate their use in 
selected leadership and peer support  roles in school or in the community 
(e.g.: mentoring, coaching, mediating, assisting with  school or 
community projects) 

• explain the benefits and pitfalls of expressing emotions, and demonstrate 
appropriate ways of managing their own emotions and responding to 
others’ expressions of emotions 

• demonstrate the ability to provide feedback to help others identify their 
strengths and areas needing improvement. 

 
Group Dynamics: 

• demonstrate effective use of leadership skills in classroom groups and in 
planning 

  school or community events. 

• demonstrate a variety of team-building strategies (e.g., listening, task 
sharing, providing positive feedback and constructive criticism, building 
consensus, identifying and using strengths of group members) and explain 
how they facilitate positive interaction and improve group and individual 
results 

 
Connecting with the Community: 

• describe the dimensions of diversity within their community (e.g., gender, 
race, culture, ethnicity, ability, sexual orientation, age, religion, 
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socioeconomic level) and identify the value of diversity as well as the 
challenges it poses 

• explain how cultural diversity within groups may affect communication, 
interpersonal relations, and leadership styles, both positively and 
negatively 

 
Unit Three:  Compassion in Diversity                    35 hours 
(Online components: 24 hours; Offline components: 11 hours) 
 

Overall Expectations 

• describe, on the basis of research, the range of leadership and peer 
support opportunities in the school and the community, and identify 
those to which they are most suited; 

 
Specific Expectations by Strand: 
 
Accessing Options 

• produce a comprehensive list of the leadership and peer support 
opportunities available in their community, using print, electronic, and 
human resources 

 
Developing a Plan 

• design and present a plan to address a need identified within the 
community where they can make a positive contribution 

 
Exploring Careers 

• explain the relationships among personal experiences, lifelong learning, 
and career development. 

 
 

Assessment and Evaluation of Student Achievement 

Assessment for Learning (Growing Success) will use diagnostic assessments to 
determine the students’ readiness skills for the ensuing lessons and skills 
required.  Formative assessments will take place in an ongoing and frequent 
manner to assure students’ are acquiring and practicing skills. 
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The method of assessment will be by paper and pencil, performance tasks and 
personal communication.  Some of the assessment and evaluation strategies 
will include the following: quiz, tests, worksheets, question essay, in-class 
discussion, collage assignment, research projects and a portfolio.  Rubrics 
provided by the Ontario Ministry of Education will also be used. 
Assessment as Learning (Growing Success) will be monitored to ascertain that 
students’ are developing the ability to self-correct and to determine individual 
skills that are required for success and in determining individual learning styles. 
Assessment of Learning (Growing Success) will be done upon completion of the 
course to convey the success of the students’ achievement of the content and 
concepts learned. 
The assessment techniques used in this course are formative, and summative.  
Their purpose is to gauge prior knowledge, on-going learning, and the extent to 
which the instructional strategies have been successful in facilitating the 
acquisition of the skills described in the Ministry of Education’s curriculum 
expectations for each unit.  Assessment tools include but are not limited to: 
Individual and group presentations; essays and research reports; quizzes and 
tests; journals; positive self evaluation; student-teacher conferences; 
formal/informal teacher observation and on-going verbal feedback; checklists; 
marking schemes; rating scales; rubrics; anecdotal comments; portfolio 
presentation; blogging essays, videos and other social media, technology use 
and more. 
Students will be provided with multiple opportunities to demonstrate their 
understanding and use of skills over the four Strands of Achievement. Each 
student’s work will be assessed and /or evaluated in a balanced manner with 
respect to the four strands, and that achievement of each expectation is 
considered within the appropriate category. 
 

Term Mark Breakdown 

Each term will be based on: 

• Personal response journal 
• Classroom participation and observations 
• Unit test 
• Classroom presentation and conversations 
• Completion of all assigned work 
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Assessment and Evaluation of Student Achievement 
Refer to the achievement chart in the appendix  
(pages 16 - 17 The Ontario Curriculum Guidance and Career Education)  
 
A final grade is recorded for every course, and a credit is granted and recorded 
for every course in which the student’s grade is 50% or higher.  
The final grade for each course in Grades 9–12 will be determined as follows: 
 

A.) Seventy per cent of the grade will be based on evaluations conducted 
throughout the course. This portion of the grade should reflect the 
student’s most consistent level of achievement throughout the course, 
although special consideration should be given to more recent evidence 
of achievement.  
(For a Detailed Breakdown see Below) 

B.) Thirty per cent of the grade will be based on a final evaluation in the form 
of a culminating activity, performance, essay, and/or other method of 
evaluation suitable to the course content and administered towards the 
end of the course.  
(For a Detailed Breakdown see Below) 

 
Teaching/Learning Strategies 

• Positive class discussions 

• Brainstorming 

• Blogging and other social media  

• Reflective journals 

• Process writing 

• Essays 

• Portfolio compilation 

• Direct teaching/Socratic method 

• Graphic organizers 

• Worksheets 

• Oral presentations 

• Internet searches 

• Independent research projects 

• Graph analysis 
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• Silent reading 

• Note-taking 

• Directed reading 

• Report writing 

• Summarizing 

Resources/Activities 

Ministry of Education, The Ontario Curriculum, Guidance and Career Education, Leadership 

and Peer Support, Grade 11, Open (GPP3O), Queen’s Printer for Ontario, Toronto, 2006  

Kingwell, Mark, The World We Want, Viking, 2000 

Kaba-Zinn, Jon, Full Catastrophe Living, Random House New York, 2005 

McKnight, John L. and Kretzmann, John P., Building Communities for the Inside Out, ACTA 

Publication, 1993 

Fine, Nic and MacBeth, Fiona, Playing With Fire, New Society Publishers, 1995 

Richardson, Alan, Moving Forward, Trinity Studio, 2012 

http://www.mindtools.com 
http://theselfesteemblog.com 

http://www.queendom.com 

http://www.howardgardner.com/MI/mi.html 
 
 
Unit One:  Sense of Place 
 
Activity 1:  Birth Order A group discussion in which participants identify the pros and cons of 
their place in the family and how being either the oldest, middle, youngest or only child can 
make a difference in how you see things. 
Activity 2:  Personal Maps  An individual and group exercise in which participants chart and 
share the important places and moments in their lives.  Keep in portfolio for future reference. 
Activity 3:  Community Social Scan  An individual and group exercise in analyzing community 

resources in terms of physical infrastructure, services and people. 

Activity 4:  Leadership 101  An individual and group exercise in which participants identify 

leadership styles, and effectiveness. 

Activity 5:  Blogging Assignment  (ongoing throughout the course)  Participants listen to a 

discussion (and/or watch online video)  led by Alan Richardson on Sense of Place, Sense of 

Person and Compassion in Diversity, think critically about what was discussed and respond to 

these topics in the form of a blog entry.  

http://www.mindtools.com/
http://theselfesteemblog.com/
http://www.queendom.com/
http://www.howardgardner.com/MI/mi.html
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Activity 6:  Instagram Collage Assignment  (ongoing throughout the course)  Participants are 
required to create an Instagram collage documenting experiences and demonstrating concepts 
learned in online and in the field in a visual collage. 

Unit Two:  Sense of Person 

Activity 1:  Who Am I Bubble Maps  Participants identify key attributes of their 
social/emotional lives by making lists of various aspects of their life (i.e. physical appearance, 
groups and associations, activities, significant people) and share with others in the group.  Keep 
in portfolio for future reference. 
Activity 2:  Life Lines / Life Lists  Participants create a visual representation of their 
social/emotional development throughout their school careers and share with others in the 
group.  Keep in portfolio for future reference. 
Activity 3:  Family Roles Worksheet   Participants analyze the roles of various family positions. 
Activity 4:  Understanding Anger   An open circle discussion about coping with anger through 
understanding Underlying Hurt, Unmet Need, and Fears. 
Activity 5:  Attack and Avoid   Participants identify their usual ways of handling conflict and 
how conflict manifests in groups.  
Activity 6:  Immediate Response   Participants learn how to understand and manage aggressive 
or passive behaviours, and find effective, assertive responses to difficult situations. 
Activity 7:  Drug Use Survey and Discussion   Keep results in portfolio for future reference. 
Activity 8:  Left Brain / Right Brain Theory Quiz   Keep results in portfolio for future reference. 
Activity 9:  Communication 101 Quiz   Keep results in portfolio for future reference. 
 
Unit Three:  Compassion in Diversity 

Activity 1:  Challenge Wall and Tableau   A group exercise in identifying and prioritizing the 
participants’ present reality and key issues of concern in the school.  Groups use tableau work to 
devise a strategy for improving their school /community environment. 
Activity 2:  Stepping Out    A group exercise in identifying one’s experience of sexual 
harassment, sexual orientation, and prevailing stereotypes. 
Activity 3:  Telling a Story  A storytelling exercise to build rapport, active listening and 
collaboration in a group.  Participants work together to create a fictional character and a 
problem circumstance that lead to a role-play of possible solutions. 
Activity 4:  Needs Assessment   Participants identify their needs without fear or shame and 
learn how their needs are being met in various areas of their lives. 
Activity 5:  Theatre Maps  Using the theatre as a metaphor, participants draw a typical theatre 
ground plan to chart aspects of their life.  “Where in the theatre would you place yourself?  On 
stage, in a performance, doing what you want to be doing?  In the green room waiting to start 
your life?  In the rehearsal room preparing a skill or talent?  In costumes, concerned about your 
appearance?  Who is in the audience watching you?  What aspects of your life are in each of 
these rooms?”  Keep drawing in portfolio for future reference 
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Activity 6:  Me, Now, Future   Participants to identify future situations for themselves and the 
sources of those scenarios in their present.  Keep results in portfolio for future reference. 
Activity 7:  Gratitude  In a talking circle, participants grow their social/emotional natures by 
identifying their connections with others and developing a support system for themselves in the 
future. 
 

Culminating Activity 

Part 1:   Portfolio  Participants create a portfolio in the way in which they learn best either 

visual, auditory or kinesthetic.  The goal is to personally synthesize the information learned, and 

demonstrate the level of skills developed, as well as the strengths and strategies acquired to 

become a leader. 

Part 2:  Video Making   Participants take part in producing a video of the key exercises of Sense 
of Place, Sense of Person and Compassion in Diversity.  The goal is to collectively synthesize all 
they have learned, and demonstrate the level of skills developed. 
Part 3:  Blog Post   Participants reflect on experience of the course and create a blog post using 
the following questions as a guide:  What was this course all about?  What were the two most 
important things you learned about in this course?  How do you personally define success and 
what do you need to work towards, over the course of your high school career, to reach your 
own definition of success?  How has the course prepared you for a post-secondary future?  What 
are two important pieces of advice you would give to students taking this course next year? 
 


